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CHAPTER I 
INTRODUCTION 
The Problem 
The practice of special classroom placement for educable 
mentally retarded (EMR)l children is a widely practiced and theoreti-
cally desirable educational trend, and it has been the topic of 
much research and argument in recent years. The purpose of placing 
these children in special classes is based on the belief that 
TTplacing retarded children in special classes is more beneficial 
2 to them than retaining them in the regular grades. TT In the past, 
research has suggested that EMR children remaining in the regular 
classroom progress at a higher level academically than those assigned 
to the special classroom situation. 3 There are, of course, goals 
in education other than academic achievement. It would seem worth-
while, therefore, to investigate some of the social and psychological 
implications of special classroom placement and perhaps determine 
lThe educable mentally retarded (EMR) child is generally 
defined to be a child indicating an intelligence quotient (IQ) , 
as a result of individual testing, falling from between 50-70 (Kirk 
and Johnson, 1950) to between 50-85 (Goldstein, Moss and Jordan,1965.) 
2Samuel A. Kirk, TTEducational ResearchTT in Mental Retardation 
edited by Harvey A. Stevens and Rick Heber (Chicago, Illinois: 
University of Chicago Press, 1964), p. 57. 
3Herbert Goldstein, James W. Moss and Laura J. Jordan, The 
Efficacy of Special Class Training on the Development of Mentalry-
Retarded Children. Cooperative Research Project Number 619, U. S. 
Office of Education (Urbana, Illinois: The University of Illinois, 
1965) p. iii. 
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reasons why academic development is not better in the special 
classroom situation and suggest justification for special classroom 
placement. 
Scope and Organization of the Paper 
The psychological implications reviewed will basically 
involve the self-concept and achievement motivation. The first 
major area of concern will be the investigation of research and 
opinion involved with the self-concept--to review the possibility 
of detrimental effects upon academic self-concept and views of 
success as demonstrated through the use of self-ratings and observed 
behavior of EMR children placed in the special classroom as compared 
to those remaining in the regular classroom. The self-concept and 
its relation to variables such as teacher and parental expectations, 
changing referent groups, and mental and chronological age of the EMR 
child will be discussed. Also, the theory of achievement motivation--
reward and fear of failure--will be examined in relation to the 
EMR childTs feelings of success and failure in an educational 
setting and his desire to attempt learning tasks. 
The second area of investigation will deal with peer 
acceptance and rejection in the regular classroom as compared to 
the special classroom. The relationship between personality malad-
justment, behavioral deviations, and rejection will be examined in 
the light of research done in this area. The possible effects of 
special classroom placement upon social maturity and emotional 
stability will be examined. 
Finally, the writer will attempt to organize some conclusions 
and implications indicated by research in these areas, and to develop 
some possibilities for future needed research. 
2 
The Problems and Limitations of Research in This Area 
The problems and limitations of research in this area of 
social and psychological implications of special classroom placement 
are many. First of all, when dealing with such highly abstract 
concepts, a specific definition of terms is often lacking and 
sometimes even impossible to develop. The measurement, evaluation, 
and description of such influences in education as self-concept, 
peer acceptance and rejection, achievement motivation and teacher 
expectations is a most difficult task, subject to a great amount 
and degree of variables. 
Earlier studies related to special classroom placement of 
the EMR child TTtended to focus on academic performance with less 
attention to social or personality factors. lTl Thus, this area of 
investigation is a relatively recent area of endeavor and investi-
gators are just now beginning to recognize the pitfalls and limit 
the variables as much as possible in research of this type. 
3 
Goldstein, Moss and Jordan summarize difficulties in this 
type of research well when they list the following four TTmethodologi-
cal inadequaciesTT noted in previous research concerning special 
classroom placement for EMR children as opposed to retention in 
the regular classroom: (1) TTSample selection was not controlled 
adequately. IT Although children in the special class and in the 
regular class may be comparable in socioeconomic background, IQ, 
and mental age, other aspects may be important and should not 
be overlooked. Because of methods of placement, high-level and/or 
lIbid, p. 4. 
in general educational research--validity related to size, length, 
and depth of study; investigator orientation; validity and reliability 
of previously used measures in varying times, situations and 
conditions and with different groups of subjects; different and 
changing frames of reference, etc. Also, since aims and purposes 
vary from one study to another, it is often difficult to accurately 
compare studies and draw definite conclusions from them. 
With these problems and limitations of research in mind, an 
attempt will be made to review research and opinion concerned with 
some of the psychological and social implications of special class-
room grouping for educable mentally retarded children, and to 
elicit some realistic conclusions and proposals for future research 
in this area. 
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CHAPTER II 
SELECTED PSYCHOLOGICAL IMPLICATIONS OF SPECIAL CLASSROOM PLACEMENT 
One of the primary arguments for the practice of special 
classroom placement for EMR children is that it will prevent damage 
to the self-concept and perhaps even enhance these children's view 
of self. In the preliminary statements of Meyerwitz's study, which 
will be discussed later, he writes, "advocates of special classes 
for EMHl children contend that, among other advantages, these 
classes promote in the children the acquisition of a more nearly 
realistic and healthy self-concept. This contention is based upon 
the assumption that regular class placement confronts the EMH child 
with standards so out of reach that he has no substantial basis for 
self-evaluation. ,,2 Many educators believe that with special class 
placement, the EMR child is placed in a classroom where progress is 
consistent with his learning characteristics. This will enable the 
child, they contend, to assume a more realistic insight into his 
actual assets and liabilities. 
Studies of the self-concept and its implications for special 
classroom placement vary considerably in size, length, and specificity 
lAbbreviates educable mentally handicapped and means the 
same as EMR. 
2Joseph H. Meyerowitz, ITSelf-Derogations in Young Retardates 
and Special Class-Placement," Child Development, XXXIII, (1962) p. 443. 
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2.6 derogations while the combined EMH group ascribed a mean of 
3.2 derogations. The observed differences in distribution is 
significant at the .05 level (Z=5, p (.003)11 However, he found 
tendencies opposite to his second hypothesis, liThe control group 
had a mean of 3.0 derogations while the experimental group mean 
was 3.4. The differences in distributions is significant at the 
.05 level but in the opposite of the hypothesized direction 
(Z=-2 . 62, P < .004) . III 
Meyerowitz concludes that, after the first year of placement 
in the special class, EMH children do not demonstrate a better 
self-attitude than do those EMH children remaining in the regular 
class. 
While Meyerowitz's study involved young children, most 
studies of the self-concept deal with adolescent and post-adolescent 
aged subjects. A study by Mayer hypothesized that children placed 
in a special class early in their school lives would develop a more 
"positive self-concept," and suggested that perhaps if placement 
were too late, it might cause lIirreparable damage. 1I He administered 
the Children's Self Concept Scale and The Way I Feel About Myself 
inventory to Junior High EMRs placed in the special class situation 
at varying times during their school experiences. Results of the 
study did not substantiate his hypothesis. EMR children placed in 
special classes early in their school experiences did not have more 
positive self-concepts than those placed later. And there appeared 
lIbid, pp. 448-449. 
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to be no more significant ITdamage IT to the self-concept of those 
. 1 placed later than to those placed earller. 
The studies by Curtis and Snyder indicate a relationship 
between degree of intelligence and the self-concept. Although 
their studies do not directly consider special classroom placement, 
they have something significant to say about the desirability 
of such practices. In his study involving 55 EMR adolescents 
compared to a group of average and superior students and a 
group matched in mental age to the mentally retarded, Curtis 
found credence to his hypothesis that mentally retarded adolescents 
would demonstrate a significantly more negative self-concept and 
ideal self-concept. ITAII devices utilized in this study indicated 
that the greater the intelligence of the group of subjects the more 
9 
positive was the self-concept.1T He also hypothesized that the mentally 
retarded subjects "would be more like the subjects of the same 
mental age than either of the other two groups on the self-concept 
scale. 1T However, this hypothesis was not supported by the evidence 
and was rejected. 2 
Like Meyerowitz, who investigated younger subjects and 
did consider classroom placement, Curtis found that EMR children, 
as a group, demonstrated a poorer self-concept than their more 
lLamar C. Mayer, ITThe Relationship of Early Special Class 
Placement and the Self-Concepts of Mentally Handicapped Children," 
Exceptional Children, XXXIII (October, 1966) p. 77. 
2Leonard Thomas Curtis, ITA Comparative Analysis of the Self-
Concept of the Adolescent Mentally Retarded in Relation to Certain 
Groups of Adolescents, IT Dissertation Abstracts, XXV (1964) 
p. 2847. 
intelligent peers. And the results of his second hypothesis 
may have something to say for special classroom placement since 
the retention policies of school systems not offering special 
classes tend to keep mentally handicapped children with typical 
1 
children of the same mental age. 
A study by Snyder indicates the possibilities of defense 
mechanisms resulting from poor self-concepts hindering academic 
achievement. One hundred eighty EMR subjects 14 - 18 years of age 
were administered the California Test of Personality and the 
Laurelton Self Attitude Scale in TTan attempt to investigate the 
extent to which personality factors are related to academic 
achievement generally in a sample of retardates obtained from various 
settings. TT2 Snyder found that TTthe superiority of the higher 
achieving group in the areas of general personality adjustment, 
personal adjustment, social adjustment, self-attitudes and lack 
of anxiety is so uniform and pronounced as to strongly suggest a 
causal relationship.TT 3 
It was postulated in the study that retardates with poor 
personality integration characterized by poor self-concepts would 
adopt mechanisms of defense which would tend to minimize academic 
achievement. Defense mechanisms mentioned are withdrawal, avoidant 
lG. Orville Johnson, "A Study of the Social Position of 
Mentally Handicapped Children in the Regular Grades, American Journal 
of Mental Deficiency, LV, (1950) p. 84. 
2Robert T. Snyder, "Personality Adjustment, Self-Attitudes, 
and Anxiety Differences in Retarded Adolescents,TT American Journal 
of Mental Deficiency, LXXI, (July, 1966) p. 33. 
3Ibid , p. 38. 
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and "non-trying" maneuvers to avoid TTimmediate failure." Snyder 
concludes that TTThe academic environment in which the retardate is 
taught should be structured to encourage participation, minimize 
the utility of failure and avoidant mechanisms of defense, and 
in general enhance the self-concept. TTl 
Studies of the Self-Concept of Ability 
Citing research indicating better academic achievement by 
EMR children remaining in regular classes, Towne and Joiner began 
a two-year longitudinal study of the effect of special classroom 
placement on the "academic self-conceptTT of EMR children as a 
possible explanation for decreased achievement. Six Michigan 
public school systems cooperated and 65 EMR students ranging in age 
from 8 - 16 were interviewed individually (four times throughout 
the year) not only for perception of self but also for perceptions 
of teachers, parents, and friends. They concluded that the self-
concept of ability increased during the EMR's first year of special 
2 
class placement rather than decreased. 
A follow-up study of the same children by Schurr had two 
objectives: (1) to investigate the change in the EMR's academic 
11 
self-concept of ability during their second year in the special class 
and (2) to find explanations of the change in the EMR's academic 
self-concept. He found that scores of the EMR students on the General 
lIbid, p. 4l. 
2Richard C. Towne and Lee M. Joiner, The Effect of Special 
Class Placement on the Self-Concept-of-Ability of the Educable Mentally 
Retarded Child. Report of the U. S. Office of Education, Grant 
32-0410-6001 (East Lansing, Michigan: College of Education, 
Michigan State University, 1966). 
Self-Concept-of-Ability Scale TTexhibited an increasing linear trend TT 
during the last year and one-half of their first two years of 
placement in the special class. Since TTperceived evaluationTT of 
parents, friends, and teachers did not correspond to these changes 
in the GSCA, he suggests that the increase is attributed to a change 
in referent groups. He writes, TTchange in the GSCA of EMR students 
following special class placement is primarily the result of self 
comparison with special class peers and not largely a product of 
internalizing the attitudes of others. TTl The results of these 
studies by Towne, Joiner, and Schurr seem to indicate that decreased 
academic achievement in the special classroom is not the result of 
a decreased academic self-concept since, in their study, academic 
12 
self-concepts steadily increased following special classroom placement. 
In a study involving TThigh, average, and low (50-80 IQ) TT 
students, Ringness hypothesized that differences in intelligence 
among groups of children would be accompanied by differences in 
reality of the self-estimate. TTThus, although individual subjects 
might vary in reality of their reported self-estimates regardless 
of intelligence, greater variations was expected among IQ groups taken 
as a whole. TT2 He found that low IQ children tended to rate themselves 
higher than average children and low IQ girls rated themselves 
higher even than the high IQ girls. The investigator suggests that 
lKenton Schurr, The Effect of Special Class Placement 
on the Self-Concept-Of-Ability of the Educable Mentally Retarded 
Child, II. Report of the U. S. Office of Education Grant 3-7-7-
0052-3099. (East Lansing, Michigan: College of Education, Michigan 
State University, 1967) pp. ÍŸĬĤÍŸİĦĚ
2Thomas A. Ringness, TTSelf-Concept of Children of Low, 
Average and High Intelligence,TT American Journal of Mental 
Deficiency, LXV (1961) p. 53. 
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since these children were in special classrooms for the educable 
mentally retarded, ITtheir self-ratings apparently reflect the secure 
atmosphere cultivated in these rooms.1T He felt that he found further 
substantiating evidence for this statement by the fact that low 
IQ girls and boys rated themselves highest of any IQ group in peer 
1 
and adult acceptance. However, he concludes !!resul t s of self-
ratings must be assayed cautiously.!! The fact that retarded children 
in this study appear to be over-rather than under-confident may 
. d' IT t . f fl' f . f . . !! 2 ln lcate compensa lon or ee lngs 0 ln erlorlty. Ringness! 
study seems to further substantiate the ones done by Towne, Joiner, 
and Schurr. And the fact that, although academic self-concepts of 
the EMR subjects increased in Schurr!s study, they expressed a 
desire to be placed back in the regular classroom, seems to add some 
justification to Ringness! IT compensation!! theory. 
The results of a study conducted by Mann yield somewhat 
differing conclusions. In her study of 102 fifth-grade children 
grouped into four different classroom levels since the first 
grade, the investigator found that the !!low group!! exhibited 
very ITnegative attitudes IT concerning their academic ability by 
naming that as the reason for their placement in the slowest group. 
She suggests that perhaps it is teacher attitudes--rejection of 
low groups and acceptance of high groups--that has contributed 
lIbid, p. 4-57 
2Ibid, p. 4-59. 
is interesting to note that they attribute differences in achievement 
motivation primarily to !!atypical child-rearing practices!! and the 
!!different set of expectations which the parents of EMR children 
proffer to their children. TTl 
Goldstein, Moss, and Jordan conducted a rather comprehensive 
four-year longitudinal study on the efficacy of special classroom 
placement for EMR children. Experimental and control groups were 
formulated by screening 1,938 children beginning the first grade 
in 20 cooperating school districts. One hundred twenty nine children 
were designated EMR (IQ 50-85) through preliminary screening and 
subsequent individual testing. Four special classes, 15 in each 
class became the experimental group. Those EMR children remaining 
in the regular classrooms became the control group. 
A portion of this study dealt with somewhat the same area 
referred to as achievement motivation in the Jordan and DeCharms 
study. These investigators referred to it as !! success approaching 
and failure avoiding.!! Investigating three specific areas identified 
as TTimportant to the educational and personal futures of the children: 
cognitive style (involving originality, fluency of thought and 
flexibility), freedom of interaction, and anxiety,2 the investigators 
concluded: 
The experimental group exceeded the control group 
in (a) greater originality, flexibility, and fluency 
in productive thinking on verbal tasks, but not on 
lIbid, p. 466. 
2Goldstein, Moss, and Jordan, The Efficacy of Special Class 
Training on the Development of Mentally Retarded Children, p. 79. 
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to these negative feelings since teachers were required to rotate 
every year.l It may be significant to note that these children 
were not labeled as EMRs but rather as the low or slow class of 
a fifth grade group. 
Achievement Motivation 
The importance of a desire to succeed and a willingness to 
attempt tasks that will lead to successful learning experiences on 
the part of the learner has been widely acknowledged by educators 
and psychologists. Some of the most organized and well-developed 
research in the area of special class placement for EMR children 
has dealt with this aspect of achievement motivation. 
Part of a study conducted by Jordan and DeCharms concerned 
the !!practical significance of the achievement motive in a mentally 
14 
retarded population. 1I The subjects included two groups of adolescent 
mentally retarded boys, one group in special classes and one in 
regular classes, and a group of normal male adolescents. The results 
of their study using a modification of the Theumatic Apperception 
Test demonstrated a greater fear of failure among mentally retarded 
children not in special classes. They state that IIwhile less 
academic achievement results from special class placement, less 
fear of failure is engendered. 1I2 They believe that this is, in 
fact, a result of less stress on academic achievement, although it 
IMaxine Mann, !!What Does Ability Grouping Do to the Self-
Concept?1I Childhood Education, XXXVI (1960) p. 360. 
2T . E. Jordan and R. DeCharmes, nThe Achievement Motive 
in Normal and Mentally Retarded Children,1I American Journal of 
Mental Deficiency, LXIV, (1959) p. 465. 
nonverbal tasks, and (b) freedom of interaction 
as determined by risk taking in answering dif-
ficult questions. There were no differences in 
anxiety levels in reading situations as measured 
by skin conductance. l 
The investigators felt that they had generally found support for 
their hypothesis that the experimental group children (those in 
special classes) would show a greater degree of personal adjustment 
than would the control group children (those remaining in the 
regular classrooms). 
In a research project prompted by TTthe belief that a 
retardates self-attitudes are of considerable importance to his 
response to training and to the degree to which he utilizes his 
limited abilities,TT 2 Guthrie, et.al. investigated an adult retarded 
population. Through the use of the 150 item Laurelton Self-Attitude 
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Scale (LSAS) designed to assess self-attitudes in the areas of physical 
appearance, physical health, interpersonal relationships with peers 
and non-peers in several different studies, the investigator con-
cluded that the TTmentally retarded act more to protect themselves 
from painful rejection, probably because of past abuse rather than 
to gain approval through achievement. TT3 
Although Guthrie!s study did not consider special classroom 
placement, his results certainly relate to the achievement motivation 
of EMRs. A child acting to protect himself from experiencing, once 
lIbid, p. 104-. 
2George M. Guthrie, Alfred Butler, Leon Gorlow, and Grady 
N. White, TTNon-Verbal Expression of Self-Attitudes of Retardates,TT 
American Journal of Mental Deficiency, LXIX (July, 1964-) p. 4-4-. 
3Ibid , p. 49. 
again, frequent past painful experiences will certainly react 
differently in an educational setting than a child who has had 
limited distasteful experiences in a relatively ITacceptingIT atmos-
phere. Jordon and DeCharms indicate this also in their study of 
adolescent EMRs who, when not placed in special classes, ITdemonstrated 
a greater fear of failure. 1T Goldstein, Moss, and Jordan found 
similar results in their study which investigated children in their 
first four years of school experiences. The children in the 
special classrooms felt safer in taking those much desired ITrisks IT 
in an educational setting. 
Research reviewed indicates that the self-concept and 
achievement motivation of EMR children are affected by a number 
of variables--teacher and parental expectations, changing referent 
groups, mental and chronological age of the EMR child. Generally, 
the investigators indicate that the special classroom is the best 
educational setting for the EMR child especially when compared 
to the typical, contemporary ITregularTT classroom, where failure 
is frequently a repeated experience resulting in the formation of 
poor self-concepts by the EMR child, fear of attempting educational 
tasks, and the development of undesirable defense mechanisms and 
compensatory behaviors. 
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CHAPTER III 
SELECTED SOCIAL IMPLICATIONS OF SPECIAL CLASSROOM PLACEMENT 
Studies dealing with the social implications of special 
classroom placement for the educable mentally retarded generally 
can be classified into two main areas of investigation: (1) those 
dealing with acceptance or rejection of these children in the 
regular classroom situation and (2) those dealing with improved 
social development on the part of these children in the special 
classroom situation. Major studies in these areas will be discussed. 
Acceptance and Rejection in the Regular Classroom 
In a study involving 1300 EMR children in the public 
schools of North Carolina, Jordan investigated the TTpersonal-
social TT traits of these children placed in special classes 
and remaining in regular classes. Through the use of both socio-
metric and teacher ratings, she concluded that mentally retarded 
children TTfare much better in the special class where they are 
more frequently chosen as friends and receive higher teacher ratings 
in personal-social traits. TTl 
IThelma G. Thurstone, An Evaluation of Educating Mentally 
Handicapped Children in Special Classes and In Regular Grades. 
U. S. Office of Education Cooperative Research Program Number OE-SAE 
6452, (Chapel Hill, North Carolina: University of North Carolina, 
1959) p. 178. 
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A study by Johnson had two major purposes: (1) to find 
to what extent mentally handicapped children in the regular classroom 
are accepted, isolated, or rejected. And (2) to determine if there 
is any difference in the social position of groups of children 
classified according to different degrees of intellectual ability. 
The study was conducted in two communities with no special classes. 
In 25 classrooms--grades 1 through 5--a sociometric questionnaire 
and the Vineland Social Maturity Scale were administered. 
As a result of the sociometric study, Johnson found that 
mentally handicapped children were less accepted and more rejected 
than the TTtypicalTT children, and that TTacceptance scores steadily 
increased from group to group as the mean intelligence quotient 
for the group increased TT and correspondingly decreased as the 
mean intelligence quotient decreased. He also noted: 
The mentally handicapped children were seldom 
rejected because of low academic ability. The 
majority of the reasons given for their rejection 
were unacceptable behavior such as bullying, fighting, 
misbehaving, showing off, swearing, lying, cheating, 
etc. and apparent inability or ŸŤVÙŲŤĚ to conform 
to group standards of behavior. 
Johnson concluded that apparently regular grades were more 
successful in meeting the social needs of the borderline mentally 
retarded, but were not generally meeting the needs of the mentally 
retarded child. He points out that the mentally-handicapped 
children were segregated socially in spite of the physical presence 
wi thin the graded classroom. Thus, he says, TTthe T isolation T and 
1 Johnson, TTA Study of the Social Position of Mentally 
Handicapped Children in the Regular Grades, TTp. 85. 
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'rejection' arguments used by educators against special class 
placement of the mentally handicapped are not as forceful as 
1 they appear.1I 
Unlike Johnson's study, a study by Baldwin was conducted 
in a public school system that had special classes for the retarded. 
And although, as many educators and educational researchers suspect, 
that the more socially acceptable EMR children tend to remain in 
the regular classroom Baldwin did not find this to be true in 
the group she investigated. Her study involved 572 non-mentally 
retarded children and 31 mentally retarded children in 22 fourth, 
fifth, and sixth grade classes in ten different elementary schools. 
From the results of The Ohio Social Acceptance Scale, The Ohio 
Social Recognition Scale, and personal interviews, she found a 
trend toward a low degree of social acceptance of mentally retarded 
children by their classmates in the regular class. Further she 
states that during interviews with teachers and pupils she was 
lIimpressed by the fact that the anti-social behavior of mentally 
retarded children to be the thing that the teachers and the pupils 
resented. 1I She agrees with Johnson in concluding that this anti-
social behavior is a form of compensation for a "lack of mental 
ability to cope with a situation in which the mentally retarded 
children felt inadequate. 1I2 
lIbid, p. 87. 
2Willie Kate Baldwin, "The Social Position of the Educable 
Mentally Retarded in the Regular Grades in the Public Schools." 
Exceptional Children, XXV, (1958) p. 108. 
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In a study involving twenty-five classes, grades one to 
five, each containing at least one mentally handicapped child, Kirk 
and Johnson developed a sociometric rating of stars, isolates, and 
rejectees by interviewing each of the 698 children in 25 classes. 
Three questions involved determination of friends and three involved 
determination of children disliked. The investigators found the 
retarded group of children to have significantly IThigher percen-
tages of isolates and rejectees as compared with their peers. lTl 
In order to determine reasons for rejection and isolation 
of the retarded child, Kirk and Johnson asked the Iltypical lT children 
why they lTactively rejected lT certain children. lIVery few of them 
stated that they did not like the mentally handicapped children 
because they did not learn as fast as other children. II But rather 
they rejected the mentally handicapped child because of his behavior-
isms. The investigators received such answers as TTHe teases me, IT IIHe 
cheats in games,1T ITHe pulls my hair,1T IIHe hits me over the head with 
21 
his lunch bucket, IT TIHe says bad things, IT etc. Kirk and Johnson inter-
pret these type of actions to be Ilcompensations for frustrations 
resulting from failure in school situations in which they (the 
retarded childreIj cannot compete. 1T2 They suggest that there is 
obviously a need for special class situations for the retarded--
either through special classroom placement or modification of 
regular classroom practices. 
IG. Orville Johnson and Samuel Kirk, ITAre Mentally Handicapped 
Children Segregated in the Regular Grades?!! Exceptional Children, 
XVII, (1950) p. 66. 
2Ibid , p. 67. 
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Apparently, the primary reasons for the EMR child's rejection 
in the regular classroom are various forms of socially unacceptable 
behavior. Perhaps the best explanation for this behavior is 
offered by Johnson at the conclusion of his study. He writes: 
A probable explanation of these compensatory 
behaviors in the mentally-handicapped children may 
be made on the basis of what we know of the psychology 
of adjustment. It has been stated that a behavior 
problem is a result of the discrepancy between the 
child's capacity to behave and the requirements of 
the environment. The mentally-handicapped child is 
expected to be one of the group whether or not the 
individual subject matter areas have been scaled 
down to meet his limited capacities and abilities. 
He is expected to maintain discriminative standards 
(standards of right and wrong, standards of partici-
pation in group activities and games, standards 
of behavior, standards of cooperation, standards 
of social etiquette, etc.) that are beyond his 
abilities. With the imposition of too much 
discriminative strain, his integration is broken 
down resulting in the various forms of bizarre and 
disintegrated activities and behavior isms observed, 
such as swearing, stealing, lying, bullying, 
teasing, etc. 
Goldstein, Moss, and Jordan exhibited a somewhat unique 
approach to the study of social acceptance or rejection and special 
classroom placement. Instead of focusing on social interaction 
within the classroom, the investigators considered it "more 
vital" to see what effect, if any, special classroom placement 
had on after-school, neighborhood social interaction. Their 
conclusions, which they consider to be highly tentative because of 
the limited number of children interviewed, are that although 
children in the neighborhood appeared to play less frequently with 
children in the experimental group than with those in the control 
lJohnson, "A Study of the Social Position of Mentally 
Handicapped Children in the Regular Grades," p. 87. 
group, there appeared to be little TTovert rejection!! expressed by 
the normal children in the neighborhood toward either the experimental 
or control group children. l This could provide some interesting 
interpretations. Perhaps because the retarded children feel less 
threatened in after-school, play situations, compensatory behaviors 
are less evident and thus, they are more accepted by TTnormal TT 
children. If this is possible, educators may need to observe and 
evaluate present, prevailing classroom practices. Certainly more 
research in this area is merited. 
Social Development in the Special Classroom 
A study conducted by Blatt attempted to evaluate the two 
different methods of educating retarded children by a comparison of 
the physical, personality, and academic status of children who 
are mentally retarded attending special classes with children who 
are mentally retarded attending regular classes. The investigator 
compared 7S special class children with 50 retarded children 
attending regular classes in a community with no special classes. 
He did this to avoid the TTobvious TT pitfalls of investigations of 
this type. Primarily, he indicates that, placement procedures 
being what they are, mentally retarded children with emotional 
and social problems and those who are lower functioning are more 
likely to be found in the special classes in communities that have 
them, than are higher functioning, well-adjusted EMR children. 
The subjects in his study ranged in age from 8 - 16 years. As 
lGoldstein, Moss, and Jordan. The Efficacy of Special 
Class Training on the Development of Mentally Retarded Children. 
p. 78. 
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a result of his investigation, he, in part, concludes: 
Mentally retarded children in special classes 
appear to be more socially mature and emotionally 
stable than mentally retarded children in regular 
classes. As comparisons were based on scalesl that 
have no established validity or reliability, it is 
recommended that investigations be undertaken to 
ascertain whether special class children are more 
socially mature and emotionally stable than 
regular class children or whether special class 
teachers, because of their special training and 
experience, tend to accept retarded children more 
than do regular class teachers, and how acceptance 
or rejection influence the total development of the 
children. 2 
Further, he suggests that although special class children and 
regular class children do not generally significantly differ 
in physical, personality, and academic status, significant 
differences were found in some specific aspects. He recommends 
further research to determine the ITmost profitable type of education 
3 for children who are mentally retarded. IT 
In a study involving two groups of EMR subjects matched 
by chronological age (mean - 13 years), sex, intelligence quotient, 
and school district, Elenbogen concluded TTthe greatest values of 
special classes appeared to be in social adjustment. Children in 
IThe New York City Scale of Social Maturity and Emotional 
Stability, a teacher perception inventory, was utilized in the study. 
2Burton Blatt, TTThe Physical, Personality, and Academic 
Status of Children Who Are Mentally Retarded Attending Special 
Classes As Compared With Children Who Are Mentally Retarded 
Attending Regular Classes,n American Journal of Mental Deficiency, 
LXII (1958) p. 818. 
3Ibid , P. 818. 
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special classes appeared to be better socially adjusted in school 
and out of school despite the fact that they were segregated in 
school. TT Rating scales of school adjustment seem to show a dif-
ference between the mean scores of both groups favoring special 
class placement. TTA statistically significant difference was noted 
in the scale concerning adjustment to other children. TT More speci-
fically, ElenbogenTs interview questions apparently revealed the 
fact that children in special classes had more TTrealistic vocational 
aspirations, had a greater percentage of after school jobs with higher 
earnings and had a greater number of friends. TT After school 
activities and attitudes toward school appeared similar for both 
groups.l 
In the concluding statements of an investigation by Cassidy 
into the factors involved in the educational placement of educable 
mentally retarded children, she states TTthe superior academic 
achievement noted for the Regular Class Group is balanced by the 
superior social adjustment of the Special Class Group TT 2 But, she 
cautions: 
Better academic achievement of the Regular 
Class Group, while statistically significant when 
compared with the Special Class Group is still 
very modest when related to the achievement of 
IMorton L. Elenbogen, TTA Comparative Study of Some Aspects 
of Academic and Social Adjustment of Two Groups of Mentally Retarded 
Children in Special Classes and In Regular Classes, TT Dissertation 
Abstracts, XVII (1957) p. ÎŸĲĬĦĚ
2Viola M. Cassidy and Jeannette E. Stanton, An Investigation 
of Factors Involved in the Educational Placement of Mentally Retarded 
Children: A Study of Differences Between Children in Special and 
Regular Classes in Ohio. U. S. Office of Education Cooperative 
Research Grant Number ÕŸĨĦĚ (Columbus, Ohio: Ohio State University, 
1959) p. 72. 
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typical children of the same chronolo-
gical age. Compared with the 7.0 level of 
achievement typical of the average 13.0 
chronological age, the Special Group children 
at 2.7 on the Stanford Achievement Test and 
the Regular Group children at 3.1 are almost 
equally deficient. It is likewise noteworthy 
that neither group approximates the 3.8 level 
which would be expected from their mental age. 
At the same time, the superior social adjust-
ment of the Special Class Group assesses their 
adjustment in a protected environment contrasted 
to the non-protected environment of the 
Regular Class Group.l 
Just as MeyerTs study indicated that length of placement 
in the special class had no effect on the self-concept, an investi-
gation by McMillan involving 82 subjects 15 - 21 years of age found 
that TTlength of placement in special education classes is not 
related to the social-emotional characteristics studied. TT Anxiety, 
reactions to frustration, self description or self-concept did not 
seem to be affected by length of time spent in the special classroom 
situation. McMillan concluded that TTsubjects classified as being in 
the lowest level (of intelligence) manifested greater anxiety. As 
the intellectual ability of the subjects increases so does the 
complexity and maturity of reaction to frustration. TT2 
Investigations in the area of social implications of special 
classroom placement most emphatically agree as to the value of 
this practice. They clearly indicate that when the EMR child 
remains in the regular classroom, it is quite probable that he will 
experience social isolation. Apparently the practice of permitting 
lIbid, p. 73. 
2Frank McMillan, TTA Study of the Relationships of Selected 
Subject and Situational Variables to the Social Adjustment of Intel-
lectually Retarded Adolescents,TT Dissertation Abstracts, YJ(V (1965) 
p. 5743. 
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the EMR child to remain in the regular classroom not only does not 
guarantee interaction with normal children, but many times forces 
the mentally handicapped child to develop undesirable compensatory 
behaviorisms . 
Just as several studies of the self-concept indicate that 
more positive self-concepts develop as intelligence increases, 
several of the studies of social characteristics indicate that 
as the intelligence level increases so does social acceptability. 
Johnson even suggests that the regular classroom possibly meets 
the needs of the high functioning EMR child better than the 
special classroom for this reason. 
Offering questions and cautions which will be discussed 
in the concluding section of this paper, investigators into 
the level of social adjustment of EMR children in the special 
classroom generally suggest that social adjustment characteristics 
are improved by special classroom placement. 
27 
• 
CHAPTER IV 
CONCLUSIONS AND IMPLICATIONS 
The obvious question remains--Is special classroom placement 
a more beneficial arrangement for the EMR child than retainment 
in the regular classroom? A few concluding statements may be 
made as the result of research reviewed in this paper: 
(1) EMR children tend to demonstrate a poorer self-
concept than their more intelligent peers although 
special classroom placement appears to improve the 
specific characteristic, self-concept of ability. 
(2) EMR children, particularly those remalnlng in 
the regular classroom, tend to be motivated educa-
tionally more by a fear of failure than a desire 
to achieve. 
(3) EMR children tend to be social isolates in the 
regular classroom. 
(4) EMR children appear to be better adjusted socially 
in the special classroom. 
(5) There appears to be a correlation between level 
of intelligence and self-concept and social adjustment--
as the level of intelligence increases better self-
concepts and social adjustment characteristics are 
observed. 
(6) Length of time spent in the special classroom situa-
tion does not seem to positively or negatively affect 
self-concept or social adjustment. 
However, any significance demonstrated by these rather arbitrary 
conclusions must certainly be modified by several considerations. 
First of all, an evaluation of aspects of validity and reliability 
of techniques and designs of these types of studies should be noted. 
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For instance, a large percentage--some educators even 
estimate a majority--of EMR children in special classes are from 
socially and culturally disadvantaged backgrounds. Since this 
is the case, even if EMR children are social rejects in the regular 
classroom, placement in a special classroom where they appear to 
be better socially adjusted, can be of little value to them. 
Isolating these children by placing them in self-contained class-
rooms may just be relieving pressure on teachers and administrators 
at the expense of possibilities for a more desirable, realistic 
and permanent social development of these children. 
Special classroom placement is theoretically an TTattempt 
to meet the problems of individual differences. However, the 
emphasis seems to be primarily on differences in potential 
for academic achievement. TTl From the research reviewed and con-
siderations presented, it would seem more logical to concentrate 
on social and psychological issues in determining grouping practices 
and improving classroom methods. As Brookover points out ITthe 
functional limits of oneTs ability to learn are determined by 
his self-conception or self-image as acquired in social interraction. TT2 
It appears that neither the special nor the regular classroom can 
adequately deal with this fact. 
Obviously, researchers conclude that the special classroom 
is the best place for the EMR child primarily because they have 
IMaxine Mann, ITWhat Does Ability Grouping Do to the Self-
Concept?!! Childhood Education, XXXVI (1960) p. 357. 
2W. B. Brookover, nA Social Psychological Conception of 
Classroom Learning,n School and Society (February 1959) p. 86. 
• 
no alternative--"regular" classrooms existing as they are today. 
However, the special classroom is obviously not the place for 
all EMR children either. Trippe states the argument well: 
Disabled children are in no sense homogeneous 
in their educational needs, either separately for 
each disability groups, or across all disability 
groups. What is common is the erosion of self-
concept, the limited experiences with normal children 
and the effects of social stigma on children who 1 
are placed outside of the regular stream of education. 
Perhaps it is time to view the idea of education in general 
from a different point of view. This may require an honest 
investigation and evaluation of long-held priorities and values 
such as yearly completion of the textbook and that deeply ingrained 
value placed upon purely academic excellence. A realistic and 
effective TTspecial" education program would not only benefit 
EMR children but all children by modifying each childTs learning 
environment. This would be accomplished through improved, more 
specific diagnostic procedures which would identify each childTs 
particular educational needs and aid in determining the learning 
environment best suited to his needs. 
Resource room personnel and techniques need to be developed 
and researched. Proficient and effective use of tutors and 
semi-skilled teacher-aids needs to be investigated. Studies are 
needed to reveal what specific knowledges and skills are needed 
by the EMR child to aid him in becoming an economically 
1M. J. Trippe, "Stigma and Schooling," High School Journal, 
Volume ŸĲĚ (March, 1966) p. ÎŸŸĦĚ
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independent and socially adjusted adult so that appropriate 
programs may be developed. 
But most of all, educators, parents and society in general 
need to become aware of the fact that much of our past and present 
practices in education, particularly in the case of the EMR child, 
are morally and educationally wrong. The regular and the special 
classrooms have been !Till-prepared and ineffective!T in educating 
not only EMR children but many other children as well. 
It would appear that the social and psychological implications 
of special classroom placement for educable mentally retarded 
children make it imperative that we develop new approaches to 
the education of these children we are dedicated and obligated 
to serve. l 
lLloyd M. Dunn, !TSpecial Education for the Mildly Retarded--
Is Much of It Justifiable?" Exceptional Children, (September, 1968) 
p. 32. 
33 
• 
• 
• 
SELECTED BIBLIOGRAPHY 
Articles and Papers 
Bacher, Jesse H. ITThe Effect of Special Class Placement on the 
Self-Concept of the Adolescent Mentally Retarded in 
Relation to Certain Groups of Adolescents. TT Dissertation 
Abstracts, XXV, 1965, pp. 2846-2847. 
Baldwin, Willie K. ITThe Social Position of the Educable Mentally 
Retarded in the Regular Grades in the Public Schools. TT 
Exceptional Children, 25, 1958, pp. 106-108. 
Baumeister, Alfred A. ITProblems in Comparative Studies of 
Mental Retardates and Normals. TT American Journal of 
Mental Deficiency, March, 1967, pp. 869-875. 
Blatt, Burton. ITThe Physical, Personality, and Academic Status 
of Children Who Are Mentally Retarded Attending Special 
Classes as Compared with Children Who Are Mentally 
Retarded Attending Regular Classes. TT American Journal 
of Mental Deficiency, 62, 1958, pp. 810-818. 
Brookover, Wilbur B. TTA Social Psychological Conception of 
Classroom Learning,TT School and Society, 87, 1959, 
pp. 84-87. 
Crowne, D. P. and Stephens, M. W. ITSelf-Acceptance, and 
Self-Evaluative Behavior: A Critique of Methodology, TT 
Psychological Bulletin, LVIII, 1961, pp. 101-121. 
Curtis, Thomas Leonard. ITA Comparative Analysis of the Self-
Concept of Adolescent Mentally Retarded in Relation to 
Certain Groups of Adolescents. TT Dissertation Abstracts, 
XXV, 1964, pp. 2846-2847. 
Dunn, Lloyd M. TTSpecial Education for the Mildly Retarded--Is 
Much of It Justifiable?TT Exceptional Children, September, 
1968, pp. 30-38. 
Elenbogen, M. L. TTA Comparative Study of Some Aspects of 
Academic and Social Adjustment of Two Groups of Mentally 
Retarded Children in Special Classes and In Regular 
Classes. TT Dissertation Abstracts, 1957, 17, pp. 2496. 
34 
• 
• 
• 
Fine, Marvin J. and Caldwell, Thomas. ITSelf-Evaluation of 
School Related Behavior of Educable Mentally Retarded 
Children--A Preliminary Report," Exceptional Children, 
XXIV, January 1967, p. ĨÎŸĦĚ
Goldberg, Miriam L., Passow, A. Harry, and Justman, Joseph. 
ITThe Effects of Ability Groupings.1T Unpublished 
manuscript, Teacher's College, Columbia University, 1961 . 
Guthrie, George M.; Butler, Alfred; Gorlow, Leon; White, Grady 
N. ITNon-Verbal Expression of Self-Attitudes of Retardates." 
American Journal of Mental Deficiency, LXIX, July ÍĲĬŸHĚ
pp. ŸŸĤŸĲĦĚ
Johnson, G. Orville. "A Study of the Social Position of Mentally 
Handicapped in the Regular Grades." American Journal of 
Mental Deficiency, 55, 1950, pp. 60-89. 
, ITSpecial Education for the Mentally Retarded--A Paradox." 
------, Exceptional Children, XXIX, October 1962, pp. 62-69. 
----
, and Kirk, Samuel A. "Are Mentally Handicapped 
Children Segregated in the Regular Grades?" Exceptional 
Child, 17, 1950, pp. 65-68. 
Jordon, T. E. and deCharmes, R. ITThe Achievement Motive in 
Normal and Mentally Retarded Children." American 
Journal of Mental Deficiency, ĬŸHĚ 1959, pp. ŸĪİĤŸĬĬĦĚ
Kirk, Samuel A. "An Evaluation of the Study by Bernadine G. 
Schmidt Entitled: Changes in Personal, Social and 
Intellectual Behavior of Children Originally Classified 
as Feebleminded." Psychological Bulletin, ŸĪHĚ ÍĲŸĮHĚ
pp. 321-333. 
McMillan, Frank. "A Study of the Relationships of Selected 
Subject and Situational Variables to the Social Adjustment 
of Intellectually Retarded Adolescents," Dissertation 
Abstracts, XXV, 1965, pp. ĪİŸÎĤĪİŸĨĦĚ
Mann, Maxine. "What Does Ability Grouping Do to the Self Concept?" 
Childhood Education, XXVI, 1960, pp. 357-360. 
Mayer, C. Lamar. "The Relationship of Early Special Class 
Placement and the Self-Concepts of Mentally Handicapped 
Children," Exceptional Children, XXXIII, October 1966, 
pp. 77 -81. 
Moss, J. W. ITFailure-Avoiding and Success-Striving Behavior 
in Mentally Retarded and Normal Children." Unpublished 
Doctoral Dissertation, George Peabody College for 
Teachers, 1958. 
35 
• 
Ringness, Thomas A. TTSelf -Concept of Children of Low, Average, 
and High Intelligence,TT American Journal of Mental 
Deficiency, LXV, 1961, pp. 453-461. 
Snyder, Robert T., TTPersonality Adjustment, Self Attitudes and 
Anxiety Differences in Retarded Adolescents. TT American 
Journal of Mental Deficiency, LXXI, July 1966, pp. 33-41 . 
Sparks, Howard L. and Blackman, Leonard S. TTWhat is Special 
36 
About Special Education Revisited: The Mentally 
Retarded,TT Exceptional Children, January 1964,pp. 272-247. 
Stillwell, Lois Jean Ryan, TTAn Investigation of the Interrelation-
ships Among Global Self-Concept, Role Self-Concept and 
Achievement, TT Dissertation Abstracts, XXV, 1964, p. 682. 
Trippe, M. J. TTStigma and Schooling,TT High School Journal, 
49, March 1966, pp. 241-247. 
Books, Reports and Contributions to Books 
Bennett, Annette. A Comparative Study of Subnormal Children in 
the Elementary Grades. New York: Teachers College, 
Columbia University, Bureau of Publications, 1932. 
Borg, Walter R. Ability Grouping in the Public Schools. Madison, 
Wisconsin: Dember Educational Research Services, Inc., 1966. 
Cassidy, Viola M, and Stanton, Jeannette, E. An Investigation of 
Factors Involved in the Educational Placement of Mentally 
Retarded Children: A Study of Differences Between 
Children in Special and Regular Classes in Ohio. U. S. 
Office of Education Cooperative Research Program, 
Project Number 043, Columbus, Ohio: Ohio State University, 
1959. 
Cromwell, Robert L. TTA Social Learning Approach to Mental 
Retardation. TT Handbook of Mental Deficiency, Edited 
by N. Ellis. New York: McGraw-Hill, 1963. pp. 41-91. 
Erickson, Edsel, and Joiner, Lee. Self-Concept of Ability and 
School Achievement, III. Cooperative Research Project 
Number 2831, U. S. Office of Education, East Lansing: 
Human Learning Research Institute, College of Education, 
Michigan State University, 1967. 
Farber, Bernard. Mental Retardation: Its Social Context and 
Social Consequences. Boston, Mass.: Houghton Mifflin 
Company, 1968. 
• 
.. 
Goldstein, Herbert; Moss, James W.; and Jordan, Laura J. The 
Efficacy of Special Class Training on the Development 
of Mentally Retarded Children. Cooperative Research 
Project Number 619, U. S. Office of Education, Urbana, 
Illinois: The University of Illinois, 1965. 
Kirk, Samuel A. TTEducational ResearchTT. H. Stevens and R. 
Heber, editors, Mental Retardation, Chicago, Ill.: 
University of Chicago Press, 1964. 
Meyerowitz, Joseph H. TTSelf-Derogations in Young Retardates and 
Special Class-Placement,TT Child Development, XXXIII, 
1962, pp. 443-45. 
Schurr, Kenton and Brookover, Wilbur. The Effect of Special 
37 
Class Placement on the Self-Concept-of-Ability of the 
Educable Mentally Retarded Child,II. Report of the U. S. 
Office of Education Grant 3-7-700052-3099, East Lansing, 
Michigan: College of Education, Michigan State University, 
1967. 
Stevens, H. and Heber, Rick, editors. Mental Retardation. 
Chicago: University of Chicago Press, 1964. 
Thurstone, Thelma G. An Evaluation of Educating Mentally 
Handicapped Children in Special Classes and Regular 
Grades. U. S. Office of Education Cooperative 
Research Program, Project Number OE-SAE 6452, Chapel 
Hill: University of North Carolina, 1959. 
Towne, Richard C. and Joiner, Lee M. The Effect of Special 
Class Placement on the Self-Concept-of-Ability of the 
Educable Mentally Retarded Child. Report of the 
U. S. Office of Education Grant 32-0410-6001, East 
Lansing, Michigan: Michigan State University, 1966 . 
of aspects investigated. Some, such as those done by Meyerowitz, 
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to be a composite of the entire, general self-concept--self-percep-
tions of physical appearance, interpersonal relationships, academic 
ability, etc.--as contributing factors to hypothetical characteristics 
of the EMR child experiencing special classroom placement as opposed 
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Studies of the General Self-Concept 
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A study by Meyerowitz tested two hypotheses: (1) EMH children 
will be more derogatory of themselves than normal children and (2) among 
EMH children, the control group remaining in the regular grade, will 
be more derogatory of themselves than the experimental special 
class group. The study involved 180 children--60 EMRs in the 
experimental group in the special classrooms, 60 EMRs in the control 
groups remaining in the regular classrooms, and 60 in the criterion 
(normal) group matched with the EMR groups on the basis of residence 
in the same community, fatherTs occupation and family income. At 
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the Illinois Index of Self-Derogation (a test designed specifically 
for this study.) Meyerowitz seemed to find justification for his 
first hypothesis, TIthe normal Tcriterion T group ascribed to themselves 
